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the city in 1534. They erected the Convento San Pablo two years later and by 1552 the 

Colegio San Juan Evangelista was already created to instruct the offspring of the indigenous 

elite including orphans, poor Spaniards, and mestizos. Later renamed Colegio San Andrés 

around 1558, it became the first of its kind in South America and was devoted to literacy, 

preaching, crafts, and teaching Spanish and Latin. The colegio was not an isolated effort of 

Franciscans in RAQ, since its first teachers the friars Jodoco Ricke, Peter Gosseal, and Peter 

of Ghent had previous experiences in Nicaragua and Mexico (Nueva España), where they 

learnt about the instructional experiences of Toribio de Benavente and the colegio de 

Tlatelolco for Indigenous. 

Chapter four also analyses the sudden success of the Seraphic order, for instance, in 1566, 

the king instructed to establish more convents throughout RAQ, so that in 1583, the friars 

became the largest order having twenty-two doctrinas under their supervision, and by 1650 

a total of eleven convents, two nun monasteries, and circa forty-eight doctrinas. Nonetheless, 

the colegio administration was problematic given the the scarce resources during the first 

years. Besides, the bishopric together with the other orders began a dispute against the 

Franciscans that affected the normal operation of the colegio, probably because its increasing 

importance could represent a threat to the interests of the bishopric in terms of having access 

to lands and influence over the population. As a result, in 1581, San Andrés was transferred 

by decision of RAQ to the Augustinians, a resolution that Franciscans did not agree with as 

discussed in chapter 4. In spite of its short lifetime, the colegio that was influenced by the 

Renaissance Scholasticism, was envisioned as a node for territorial and religious expansion, 

it was deeply related to doctrinas and indigenous evangelisation, since its students later 

became caciques, teachers, and even preachers.  

In this vein, San Andres alumni were essential for colonial intermediation, some of whom 

became friars, missionaries, and fluent caciques preaching in local tongues, producing 

evangelising material, schooling, and mediating between indigenous peoples and colonial 

society. For that reason, two outstanding San Andres alumni are studied. Diego Sancho 

Hacho de Velasco, cacique of Latacunga, who was crucial for early colonisation participating 

in conquering missions and collaborating with the crown. Often Sancho Hacho is sketched 

as a traitor, we suggest that he was an intermediator between the assembling worlds in early 
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even beyond came to study there, a feature that is stressed for illustrating the Augustinian 

network, which was under constant surveillance from ecclesiastical and royal authorities 

given internal conflicts between Spanish and criollos friars, a condition that hindered the 

philosophy studies, and caused the closing of the university as part of the Bourbon reforms 

in. 1786. Despite these difficulties, San Fulgencio was fully structured according to its 1603 

constitutions, in compliance with the 1581 Augustinian constitutions that established that 

once a student was admitted there was a two-years course to be granted the degree of 

Baccalaureo in philosophy, and then a three-years course for the degree of Doctoratus in 

theology. 

The Augustinian philosophical instruction was officially focused on Aristotelean oeuvres, 

such as the Logic, De generatione et corruptione, De Anima, and the Metaphysics, in addition 

to authors, such as Peter of Spain, Ptolemy, Euclid, Thomas of Strasburg (aka Thomas de 

Argentina), Gregory of Rimini, James of Viterbo, Gerardo de Sena, Alfonso Vargas de 

Toledo (aka Alphonsus Toletanus), Michael of Massa (aka Michaelus Massensis), Giles of 

Rome (aka Aegidius Romanus), and Augustinus of Ancona. In this vein, the last section of 

chapter six examines the biography and thought of Gaspar de Villarroel, an Augustinian friar 

born in Quito who became bishop of Chile during the seventeenth century, by means of 

analysing his treatise Gobierno Eclesiástico we aim at underlining how that Aristotelean-

Scholastic tradition was imparted by the hermit brothers in that time. 

Furthermore, the Augustinian library was characterised for having a great diversity of 

authors and topics, demonstrating that the hermit brothers were opened to study thinkers from 

other orders, such as Cajetan, Bartolomé Carranza, William Perault, Juan de Granada, 

Sylvester Mazzolini, and Domingo de Soto from the Order of Preachers. Johann Wild, 

Titelmans, Felipe Diez Lusitano, Pedro Varona de Valdivieso, and Alfonso de Castro from 

the Seraphic order. From the Society of Jesus, Robert Bellarmine, Bartolomé Bravo, Juan de 

Pineda, Melchor de la Cerda, Francisco Ribera, and Alonso de la Peña Montenegro and 

Leonardo de Peñafiel, both relevant authors in Quito. However, what most distinguishes the 

Augustinians was their openness to study modern authors, from diverse branches, including 

Tomás Vicente Tasca, Lazare Rivière, Francisco Calmette, Claude Buffier, Voltaire, Charles 

Rollin, Marie de Maupeou Fouquet, Benito Feijoo, Guillaume-Thomas Raynal, and among 
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colonial exploration. Finally, it is stated that the colonial knowledge network was the basis 

for the educational system to be implemented in the early republican era, even more we can 

affirm that modern assembling of present-today Ecuador owes a considerable part to the 

arrangements undertaken by religious orders during the colonial period in diverse fields, such 

as culture, languages, crafts, arts, humanities, sciences, urban planning, political-

administrative organisation, and evidently philosophy 
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defined since it was a region yet to be known and conquered. Before, the city of San Francisco 

de Quito was founded on December 6th, 153427 as well as other towns such as Latacunga 

(1534), Ambato (1534), Portoviejo (1535), Tulcán (1535), Santiago de Guayaquil (1535), 

Cali (1536), Popayán (1537), Pasto (1537), Loja (1548), Jaén de Bracamoros (1549), Zaruma 

(1549), Zamora (1549), Cuenca, (1557), Baeza (1559), and Archidona (1560), most of them 

over indigenous towns and settlements (Figure 2). As a royal jurisdiction it was in charge of 

a Presidente who was appointed by the king to exercise political and judicial power, albeit 

the Audiencia was under the control of the Virreinato de Lima in two periods 1563-1717 and 

1724-1739, and also of the Virreinato de Nueva Granada from 1722 to 1724 and later from 

1740 to 1808 (Figure 1), RAQ was also extinguished from 1718 to 1722 when it was annexed 

to the Audiencia de Santa Fe. Finally, a remarkable fact about the Audiencia de Quito is that 

was a continuous assembling, not only because its borders were always changing, but also 

because it was always looking for territorial expansion, a process that will continue until the 

eighteenth century in regions such as Quijos, Maynas, and Esmeraldas. 

 

 
27 It was actually the second attempt to found a city in the region, months before, in August 1534 the city of Santiago de 
Quito was established near what is now Riobamba.  
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Figure 1: Map of RAQ 

Author:  Francisco Requena y Herrera (1779) 
Repository: American Geographical Society Library, University of Wisconsin-Milwaukee Libraries 

https://collections.lib.uwm.edu/digital/collection/agdm/id/19632/

https://collections.lib.uwm.edu/digital/collection/agdm/id/19632/
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Figure 2: Map of RAQ (1775) 

 

On the other hand, the configuration of RAQ and its later education network could not be 

understood without analysing the development of the church that had to establish guidelines and 

an ecclesiastical structure to homogenise evangelisation in the new world; for that end, several 

meetings and councils28 were held throughout the continent during the first decades after the 

conquest. The Quitense bishopric was founded in 1515 by pope Paul III, and it organised three 

synods: the first in 1570 which was led by the bishop Pedro de la Peña Montenegro, the second in 

 
28 Some of them were the 1524 Junta Apóstilica in Tenochtitlán, the Juntas Eclesiásticas in 1532 in New Spain, the first Limense 
Council in 1551-1552, he first Mexican Council in 1555, the synod of Popayan in 1555, the second Limense Council in 1567, and 
the third Limense Council 1583-1591. 
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points out the castas for Spaniards were conceived, in first place, an anomaly since they were alien 

to the Spanish/Indian division which stabilised, in political and socioeconomic terms, early 

colonial society, then castas represented a threat and a fear of a possible rebellion, that is why the 

crown, from the first half of the sixteenth century, began to legislate on the castas segregation and 

the two republics regime, which ultimately was rendered meaningless given the complexity of 

colonial society.   

On the other hand, the best pictorial representations of Quitense society are the works of Andrés 

Sánchez Gallque (1599) and Vicente Albán (1783) who depicted characters, landscapes, clothes, 

and goods coming from RAQ; but above all, they show the rhizomatic nature of such period in 

which indios, mestizos, and negros were overcodified by Spanish meanings and signs. 

 

 
Figure 3: Señora principal con su negra esclava 

Author: Vicente Albán, 1783 
Photo autor: Otero Úbeda, Joaquín; Museo de América 
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Figure 4: Indio principal de Quito 

Author: Vicente Albán, 1783 
Photo autor: Otero Úbeda, Joaquín; Museo de América 

 

 
Figure 5: India con traje de gala 

Author: Vicente Albán, 1783 
Photo autor: Otero Úbeda, Joaquín; Museo de América 
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Figure 8: Indio Yumbo de Maynas 

Author: Vicente Albán, 1783 
Photo autor: Otero Úbeda, Joaquín; Museo de América 

 

 
Figure 9: Los mulatos de Esmeraldas 

Author: Andrés Sánchez Gallque 
Photo autor: Otero Úbeda, Joaquín; Museo de América 
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My Lord

 

The reverent American sign prostrated at 

your royal feet says that the soil of Zaruma is 

committed to your performance, prudent 

king. Its entrails of earth, excellent gold will 

become, if your sacred asylum gives to your 

zeal this incentive. With 35 gold mines in 

total and four silver mines, how many 

millions will your Zaruma give you, sir? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The royal ordinances including sanctions 

were established, without being consumed by 

time or enemy intentions. They are 

uncontested in force, since they were 

approved by the Magistrate, a territorial 

deputation with his well-trained public fund. 

Your royal confirmation is requested so that 

this service may be admired cheerful Spain, 

and from Loaysa (creator of this oeuvre) the 

eternal memory in our history.   
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Figure 10: El signo americano ofreciendo a S.M. las minas de oro y plata de Zaruma (1815) 

Author: Pedro Martínez de Loayza (AGI, MP-ESTAMPAS,199) 
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colonial assemblage, however, they were not exempt from resistance coming from 

indigenous peoples, the aforementioned difficulties for conversion were not necessarily a 

result of the inefficiencies of the Quitense church, but a consequence of indigenous agency 

that was struggling against its overcoding and deterritorialisation. 
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production, quite the opposite, as Crawford (2016) asserts when studying the quina market 

of Loja and its relation to imperial science, royal officers and representatives in Spanish 

America were engaged to collection, production, circulation, and certification of knowledge, 

including merchants, travellers, indigenous curanderos, and workers, whose labour and 

knowledges were indispensable.  

Intellectual production was also immersed in a global trade network when objects of 

knowledge were travelling together with goods. For instance, the circulation of books and 

manuscripts was one of the most important strata of the rhizomatic network, which is 

emphasised in this work by tracing and analysing relevant volumes for philosophical 

production in RAQ. As Danwerth (2020) points out the 15% of existing books were printed 

in Spanish America, the rest were imported from Europe; a commerce that was mostly 

covered by press houses and typographers located in Seville, being one of the most important 

the Cromberger workshop (González Sánchez, 2014; Maillard Álvarez, 2014). A whole 

bureaucratic regime was erect around books including legislation, restrictions, controls, 

indexes, and a body of officers from the ecclesiastic and the civil powers, but despite these 

efforts the book market was highly profitable and elusive, e.g., forbidden books will be found 

all over Spanish America (Calvo, 2003; Danwerth, 2020; Guibovich Pérez, 2014; Maillard 

Álvarez, 2004, 2018; Márquez Macías, 2004; Roldán Vera, 2018). Once in the new world, 

the books were sold and distributed by merchants to private clients, officers, and religious 

orders (see Hampe-Martínez, 1993; Maillard Álvarez, 2014; Rueda Ramírez, 2014). Among 

the latter important libraries were created in convents, colegios, and universities in the most 

relevant cities, becoming essential clusters for philosophical instruction and production. A 

related process but on a minor scale in Spanish America was pressing which was mostly 

restricted to support evangelisation and missional work, so that the local intelligentsia was 

highly dependent on European presses for acquiring but also for publishing its works, which 

were until the eighteenth century, were thought more for local relations than for establishing 

a dialogue with Spain and Europe (Calvo, 2003). The first press to arrive was to Mexico in 

1539, in the Virreinato de Lima, the city council of Lima asked the king, in 1581, permission 

to print books, which materialised in 1584 when the first press arrived, that was initially 

devoted in the sixteenth century to publish ecclesiastical documents, such as the Limense 
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by indigenous agency. As Crawford (2016) points out Europeans had a significant 

dependency on Indigenous, Africans, and mestizos due to their knowledges about animals, 

plants, and minerals, so circulation took place actually because those actants were already 

assembled in a net of commerce and imperial politics, regardless of the fact of their resistance 

and opposition. 

The assembling of such a rhizomatic network took centuries and it was not exempted from 

all kinds of violence: education was territorialised by overcoding flows that included 

epistemic violence, physical coercion, breakdown of communities, displacement of 

indigenous peoples, and appropriation of indigenous knowledges. It means that the 

instruction system was not created out of nothing, as previously discussed (see Chapter 2), it 

started by establishing a scheme of doctrinas in the Quitense hinterlands, all of them related 

to religious orders and the bishopric; but it was not a Spanish invention, since they were 

founded over former indigenous towns and following the Inca organisation. In 1564, 

Hernando de Santillán, first RAQ president, suggested the king to establish a colegio in each 

bishopric following the Inca system of education, which consisted of sending the offspring 

of caciques to Cusco where they were indoctrinated and taught religion and customs, to later 

be sent to their hometowns to govern (AGI, QUITO,8,R.1,N.1, f.12). Then, the colonial 

knowledge rhizome itself was assembled on top of an already existing network, evidencing 

once again that colonisation was nothing more than a process of continuous overcoding.  

The knowledge network was an always-growing rhizome that was interchanging 

professors, books, manuscripts, ideas, and philosophical debates within and beyond Spanish 

America. Outstanding moments in its configuration were the continuous foundation of 

institutions: from 1538 to 1812 about 30 universities were created, starting with the 

Universidad Santo Tomás de Aquino on the island of Hispaniola and concluding with the 

Universidad de León in Nicaragua (Rodríguez Cruz, 2005). For Martínez López Cano (2006) 

this foundational process was divided in four moments: first, universities supported by the 

crown during the sixteenth century in Santo Domingo, México, Lima, and Charcas; second, 

during the seventeenth century when Jesuits and Dominicans were conceded authorisation to 

establish universities in their colegios in Quito, Guatemala, Bogotá, Santiago de Chile, and 

Córdoba; third, universities administrated by the clergy at the late seventeenth century in 
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Huamanga, Cusco, and Caracas; fourth, the secularisation of universities after the Jesuit 

expel and some new universities in Quito, Guadalajara or Nicaragua. Particularly, in the case 

of Quito, the first colegio was San Juan Evangelista founded by the Franciscans in 1552 to 

teach writing, reading, Christian doctrine, and trades to Inca descendants, sons of Caciques, 

mestizos, children of poor Spaniards and orphans (González Suárez, 1970). Later the Jesuits 

established the Seminario de San Luis in 1594 and the Universidad San Gregorio Magno in 

1622, same year in which the Augustinians founded the Universidad San Fulgencio; 

likewise, the Dominicans controlled the Colegio Real de San Fernando since 1667 and the 

Real Universidad de Santo Tomás from 1688. In the following chapters, we analyse the 

assemblage of the RAQ knowledge network by tracing these educational institutions and 

others, run by religious orders, emphasising in what refers to the teaching of philosophy and 

the trajectories of Quitense intellectuals. 
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the philosophical training and production of the colegio San Buenaventura, that from 1665 

allowed the Franciscans to develop a systematic study of philosophy and especially the 

dissemination of the Via Scoti. Thus, the academic structure as well as the authors who were 

studied at the colegio are discussed, including a list of the manuscripts and treatises written 

by Franciscan professors in Quito.  

 

4.1 Franciscans and early deterritorialisation: a historical account  
 

Much of the creation of the Audiencia de Quito is due to the early action of the seraphic 

order that in seventy years was able to erect a complete network of convents and doctrinas. 

In this section, some details of this assemblage are provided. As mentioned before, 

Franciscans were a keystone for education and knowledge production in Spanish America, 

having founded the colegio of Tlatelolco in Mexico, the first of its kind (see Chapter 3). In 

the case of RAQ, they were the first order to arrive, even participating with friar Marcos de 

Niza in the conquering mission commanded by Sebastián de Benalcázar that founded the city 

of San Francisco de Quito on 6 December 1534. Shortly after, in late 1535, the friars, Jodoco 

Ricke, Pedro Gocial, and Alonso de Baena, arrived in Quito. They established the Convento 

de San Pablo in early 1536 (Compte, 1883, 1885; González Suárez, 1970; A. Moreno, 2001; 

Vargas, 1965b). It was the first religious institution in the Northern Andean region. Later, in 

1548, seventeen friars arrived in Quito. They were distributed among the nascent doctrinas 

of Cotocollao, San Andrés de Chunchi, Otavalo, Pasto, Tixán, and Guano (A. Moreno, 2002), 

after the Council of Quito banned the Franciscans from building convents outside the city 

(see Rumazo González, 1934b). By 1552, Prince Phillip II ordered the Peruvian commissar 

of the Franciscans, Hernando de Armellones, to send twelve additional friars to Quito to 

support indigenous conversion and instruction (AGI, LIMA,567,L.7,F.239V). They 

performed a significant role in early evangelisation, as well as in the development of the 

Audiencia de Quito and its bishopric, founding several doctrinas and convents throughout 

RAQ (Figure 11), such as the nunnery of Franciscan Conceptionists in Quito (1577), the 

convent of San Bernardino in Popayán (1578), the nun monastery of Inmaculada Concepción 

in Pasto (1588), the convent of Santa Clara in Quito (1596), the nun monastery of Nuestra 
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Señora de las Nieves in Loja (1596), the nun monastery of Limpia Concepción de Santa Ana 

in Cuenca (1599), the convent of Nuestra Señora de los Ángeles in Guayaquil (1603), and 

the nun monastery of Inmaculada Concepción in Riobamba (1605) (Compte, 1883, 1885; 

Córdova Salinas, [1651] 1957; González Suárez, 1970). Moreover, the Franciscan order 

carried out several missions in remote areas within the Amazonian region, such as 

Sucumbíos, Putumayo, Quijos, Napo, and Maynas, including an exploratory mission to the 

Amazon river from 1632 to 1637 (see Córdova Salinas, 1957, Chap. XXXII-XXXIV) . 

 

 
Figure 11: Franciscan doctrinas and convents in RAQ (1650) 

Source: Rodríguez Docampo ([1650] 1897) 
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Figure 12: Coat of arms of the Hacho family 

Source: AGI, MP-ESCUDOS,216 
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Figure 13: Places of origin of Franciscan friars and professors in RAQ (1534-1775) 

 

In conclusion, one can state that the Franciscan instructions that unfolded in colonial Quito 

presented two moments. The first was mainly during the second half of the sixteenth century, 

which was focused on elite indigenous instruction following a humanist approach and widely 

related to the experiences in Nueva España. This strategy allowed the order to consolidate its 

network of doctrinas and convents throughout RAQ, thus achieving an important influence 

over the region and considerable access to land and resources. A second moment for the 

Seraphic order started in the second half of the seventeenth century through the colegio San 

Buenaventura, which prioritised the study and discussion about the thought of Duns Scotus 

from a Scholastic approach. Such a stance was essential to educate a compact body of friars 

who complied with Franciscan morals, but also with a project of expansive evangelisation 

that was always requiring more religious people to oversee convents, doctrinas, colegios, and 

missions. The undertaking to spread the Via Scoti was subsequently carried out across the 

whole continent, meeting with great success. For instance, the first book printed in South 
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America was the 1610 Logica in Via Scoti, written by friar Jerónimo de Valera in Lima. 

Furthermore, the order promoted, in Quito, the creation of a chair of Prima to study only the 

doctrine of the Sútil Escoto. It was established in 1701, at the Real Universidad Santo Tomás 

de Aquino. Although the university was administered by the Dominican order, one of the 

chair conditions was that the lecturer should always be a Franciscan, whether from the 

colegio San Buenaventura or the maximum convent of Quito. 
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1583, that quickly increased to twenty-seven in 1596, and to forty-six in 1650 (Figure 14) 

(Guerra Moscoso, 2008; Rodríguez Docampo, [1650] 1897). Thus, the order assembled to 

oversee the evangelising missions and doctrinas an extensive network of convents 

throughout RAQ (Figure 14) that included monasteries in Loja (1548), Popayán (1552)137, 

Cuenca (1557)138, Baeza (1559)139, Cali, Pasto, and Buga (1575), Guayaquil (1581), 

Riobamba, (1586), Ambato (1598), the retreat convent Nuestra Señora de la Peña de Francia 

in Quito (1600), Ibarra (1605), and Latacunga (1609). Besides, the order created in 1594 the 

Monasterio de Monjas de Santa Catalina de Siena that initially counted with more than 30 

nuns in Quito (see Vargas, 1965b).  

 

 
137 It started as a little monastery in 1552, however, its friars were killed in 1553 by Indigenous in Buga and the house was 
destroyed by an earthquake in 1566, being thus rebuilt in 1575 (Barrado Barquilla, 1995). 
138 According to Vargas (1962) this convent was formally recognized only in 1581. 
139 After the foundation of the city of Baeza in 1559 some lands were conceded to the Dominicans, but the convent started 
to work in 1576 (Vargas, 1962). 



 

 146 

 
Figure 14: Dominican doctrinas and convents in RAQ 

Source: Rodríguez Docampo ([1650] 1897) 
 

Originally, the Dominican convents of RAQ were subjected to the province of San Juan 

Bautista del Perú, but the Quitense province of Santa Catalina virgen y mártir was declared 

autonomous from Lima in 1561 by the Dominican Chapter in Lima, a decision that was 

known in the 1564 General Chapter in Bologna, rediscussed in 1569 in the Rome General 

Chapter, and finally ratified in 1584 in the Ferrara Chapter but came into effect only in 1586, 

such a decision was fundamental for the educational network to come as discussed below. 

Dominican convents were conceived for being self-sufficient education centres that 

contributed to culture, spirituality, and religious life of the city that welcomed them (Vrankic, 

2016). Yet, convents were also related to processes of colonial deterritorialisation through 
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system were required without leaving out the main guidelines. Considering our aim, we shall 

focus in the 1583 General Chapter in Rome when a new Dominican Ratio Studiorum was 

issued, this time configuring a more complex studies structure. To start the aspirant before 

or during the novitiate had to follow four years of Humanities, second, two years of 

Summulas and logic; then, three years for natural philosophy and metaphysics; and finally, 

four years of theology that included courses of dogmatics and moral. The compulsory 

bibliography comprised the introduction to logic of Peter Spain, the works of Aristotle 

including the commentaries of Aquinas, and the whole Summa Theologiae based on the 

interpretation of John Capreolus and cardinal Cajetan (Ashley, 2009). 

Thus, the colegio San Pedro Mártir in Quito had to consider such a structure, however, it 

would have defined a different organisation. According to Vargas (1965b) the colegio was 

compulsory for the aspirants of the order and was open to clerics and secular students, the 

first three years were devoted to the Arts: logic, metaphysics, and natural philosophy, the 

following four years were dedicated to study the Summa Theologiae, and there were also 

optional lectures on sacred scriptures, Canon law, and ecclesiastical history. Yet, a 

particularity that characterised this Quitense colegio was the teaching of the so-called lengua 

del inga which was required for doctrineros and was instituted in the convent since 1581, as 

reviewed below. Hence, San Pedro was organised as a studium generale which gathered the 

most competent religious to offer higher studies at a provincial level only after approval of a 

General Chapter, unlike the studia provincialia that were conventual schools under control 

of a Provincial Chapter to teach grammar, arts, and theology in order to instruct the future 

preachers (Vrankic, 2016).  

It is noteworthy that originally San Pedro Mártir did not have the power to grant degrees, 

it was just devoted to instructing future preachers something that apparently was not a great 

concern for the order until the 1624 provincial chapter (AGI, QUITO,87,N.58). In 1626, two 

cédulas reales were issued to RAQ (AGI, QUITO,212,L.5,F.37V-38R) and the Virreinato 

de Lima (AGI, QUITO,212,L.5,F.36V-37V) asking to inform on the Dominican request to 

approve the grating of degrees in their convent. Such a request was not fortuitous since in 

1622 the universities San Fulgencio and San Gregorio Magno, Augustinian and Jesuit 

respectively, were formally constituted, then the Order of Preachers probably did not want 
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(Hartmann, 2001). Thus, the following year the chair was founded under the direction of the 

Dominican convent and imparted by the friar Hilario Pacheco, who was initially appointed 

for three years to give one-hour lectures twice a day, but preserved the position for almost 

nine years (Vargas, 1947). Hartmann (2001) provides the names of some of the following 

Dominican lecturers: Pedro Bedón from 1590 to 1593, friar Domingo de Santa María until 

1613, when friar Luis López Torres was chosen by the Dominican provincial chapter and 

later reconfirmed for five additional years in 1618.       

Once the lengua del inga sufficiency was mandatory for doctrineros and preachers, the 

convent of Santo Domingo by means of its lecturer friar was commissioned to certify said 

proficiency, and consequently had a vast influence among priests, in addition to the royal 

funds received for those lessons. For which, the so-called cátedra de lengua became a matter 

of desire and dispute. In 1587, the oidor Moreno de Mera informed the king that 500 pesos 

were paid to the Dominicans for lecturing a one-hour lesson each day, however, not even 50 

were given in the last year since just few people received them (AGI, QUITO,8,R.21,N.60). 

The reason, according to Moreno, was that clerics were not pleased attending to the 

Dominican convent, for which, he suggested to give the chair to the Jesuits who could do it 

better and for only 200 or 300 pesos. Likewise, Barros de San Millán, RAQ president, 

communicated the king in 1588 that Dominicans were getting richer and richer, instead the 

Jesuits were giving good example to people and, for this reason, the chair of lengua should 

be entrusted to them who could do it for free and having a greater attendance (AGI, 

QUITO,8,R.22,N.65). The teaching quality of Dominicans was also questioned, e.g., in 1590 

during a session of the ecclesiastical council of Quito friar Bedón was accused of handing 

out certificates of proficiency to preachers who did not speak well the lengua (Hartmann, 

2001). In 1592, Barros de San Millán insisted that few people attended the lessons at San 

Pedro convent, but this time advised the king to transfer the chair to the cathedral so that 

more people can willingly assist (AGI, QUITO,8,R.26,N.100). Afterwards, once the 

Seminario San Luis was erected in 1594, bishop López Solís asked the king to reassign the 

cátedra to the novel seminary once its students would be the future doctrineros and preachers 

(AGI, QUITO,76,N.36). Diego Suárez de Figueroa, on behalf of RAQ, once again informed 

the king that the other orders and clerics did not attend the lectures at the Dominican convent, 
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Figure 16: Cover page of Origen de los Indios de el Nuevo Mundo by García (1729) 

Repository: Universidad Autónoma de Nuevo León 
Source: http://cdigital.dgb.uanl.mx/la/1080023658/1080023658_MA.PDF 

  

http://cdigital.dgb.uanl.mx/la/1080023658/1080023658_MA.PDF
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Figure 17: Virgen de la Escalera by Pedro Bedón 
Photo Author: Crespo Toral (1976) 

Source: http://artecolonialamericano.az.uniandes.edu.co:8080/artworks/9040 

http://artecolonialamericano.az.uniandes.edu.co:8080/artworks/9040
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Figure 18: Portrait of Pedro Bedón, Anonymous (1621). 
Photo Author: Borja, Jaime 

Source: http://artecolonialamericano.az.uniandes.edu.co:8080/artworks/17746 
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5.8 Colegio Real San Fernando and Universidad Santo Tomas: a cumbrous creation 

process  

This section studies the cumbrous foundation process of the Colegio Real San Fernando 

y Universidad Santo Tomas, which took circa 70 years from its ideation, including a twelve-

years dispute between Dominicans and Jesuits. In first place, it is examined why the privilege 

of granting degrees became a priority for the Order of Preachers, and also how the process 

to create the colegio and university began. Second, the clash between the Society of Jesus 

and Dominicans is analysed by revising archival documents and the so-called documento de 

la concordia, which for a short period settled things down. Third, the dispute held between 

the Dominican Ignacio de Quezada and the Jesuit Pedro de Calderón is briefly reviewed, 

considering the memorials submitted to the Council of Indies. As a conclusion, it is suggested 

that the long-lasting conflict was not about prestige and recognition, but rather about royal 

funds for scholarships, and control of missions and doctrines. 

As discussed earlier, the colegio San Pedro Mártir did not have royal authorization to 

grant degrees, and it was not a concern for the order until the 1620s when the Augustinians 

and then the Jesuits inaugurated their universities. Following the 1624 provincial chapter that 

appointed Raimundo Hurtado to achieve in Madrid and Rome such a permission for a new 

colegio (AGI, QUITO,87,N.58) the crown asked in 1626 the Virreinato de Lima and RAQ 

about the advisability of conceding the Dominicans the power to grant degrees in Quito (AGI, 

QUITO,212,L.5,F.36V-37V; QUITO,212,L.5,F.37V-38R). However, the intention did not 

prosper due to the death of Hurtado and mainly due to a crisis during the 1640s that 

considerably affected the studies within the Dominican convents, for instance, the convento 

recoleta suppressed its lectures on theology and philosophy, and students left San Pedro 

Mártir that lacked lecturers (González Suárez, 1970; Guerra Bravo, 2021). In 1656, the 

provincial chapter decided to retake the project of having a new colegio as in Spain to study 

theology including this time the idea of creating a university, but it was not until 1676 when 

the provincial chapter of that year appointed friar Ignacio de Quesada as the provincial 

procurator in Madrid and Rome, having as one of his duties the achievement of said desire 

(Vargas, 1983).  
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In conclusion, the review of the cumbrous creation process of San Fernando and Santo 

Tomás allow us to underline the existing conflict of interests for education, since a colegio 

or a university was the opportunity to influence the elite offspring and the future friars, who 

afterwards became royal officers in the colonial cities and doctrineros in remote parishes. 

Then, the conflict between the Society of Jesus and the Order of Preachers was not only about 

social prestige and historical recognition, but also about royal funds for scholarships, and 

control of missions and doctrines. Finally, it is worth remembering that Dominicans decided 

to undertake the educative project when Augustinians and Jesuits opened their universities 

and more important when the missions in the Amazon province of Canelos were booming.  

 

5.9 Instruction and networking at San Fernando and Santo Tomás 
 

This section describes the academic structure of the colegio San Fernando y Universidad 

Santo Tomás, emphasising Santo Tomás alumni to denote that Dominicans were devoted to 

instructing RAQ elite, and mainly to accredit the future administrators of their own 

university. The order thus was related to RAQ spheres of power, but it was not limited just 

to internal networks, as it is evidenced by the life trajectory of Luis Antonio de Torres, a 

Santo Tomas alumnus that had a relevant career in Mexico. Then, the Dominican colegio-

universidad was articulated to the existing knowledge network thru the Spanish empire. 

In first place, in organisational terms, the colegio San Fernando y Universidad Santo 

Tomás were guided by the 1694 constitutions and statutes approved by the king. They were 

founded having two sections higher studies that comprised the faculties of Arts, Theology, 

and Canon and Law, and minor studies which included the courses of Grammar, Rhetoric, 

and Humanities. Initially, in 1691 there were two chairs of Scholastic theology, one on Moral 

Theology, one for Arts, and two for Grammar, having in total circa 120 students from the 

bishoprics of Quito, Popayán, and Panama as friar Quesada informed the king in 1692 

([1692] 1983a). Yet, after its definitive royal approval the colegio-universidad had 17 chairs 

in 1693: one on Rhetoric, three for Arts, one on sacred scriptures, two on Scholastic theology, 

one on Moral Theology, three on Canon law, three on Civil law, one for Grammar, one for 
























































































































































































































































































































































































































































	Introduction

